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What Is. A Journal?'
,

,

s "
What is ajournal? Some people think it's a diary; others that it's a
newspaper. It doesn't have to.be either. It can be practically anything
you like; as long as you're willing to, do some writings.

sl

IT'S ABOUT YOU

The journal.' reflects the contents of those moments in time that are
personal or, have - special meaning for you--experiencet from which you draw
SUE understanding about Yourself or your world. They are not necessarily

grand or monumental, but they are
special in some way to you. A

. journal is a place to express, on a
regular basis, some written record
of whet you DO, THINK and FEEL.

. The one person you need to get to ,

know'really well in this world is
YOU. The journal can be the most,
exciting teacher you will ever
encounter--for the act of putting
into words your experiences,
thoughts and feelings will'eause you
to reflect more on your daily life.
Writing about yourself is one way to
grow in knowing yourself--to become
more aware Of your learning,-goals
and needs--b understand Why you do
the things you do.

a,
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Whoin Are You Writing To?

An important aspect of your journal will
be the response you get from'your
correspondent--the person'to whom you'll

be writing: Your correspondent will -be a

teacher, etfounselor or some Other person
you've selected who will be respondinglto your

journal entries and helping you communicate better.

Wnile on the surface ye4 are writingto your correspondent,
underneath you will also be writing to yourself. The co'r respondent ,

shares in this writing experience, but this does not meah"that you must

try to please someone else with your writing. It means that someone who

is.interested in you will be reading and responding to what you write.

Think of your correspondent as another part of yourself; and you will have

the key to what is exciting,interesting_and important 'to write about. It

is very much Like an internal conversation witha part-of/ you that you may

not know as well as you would like to. , .

; .

You are not required to*discuss anything, in particular, nor arp you

expected to unburden yOitr souLto the'correspondlet unless you feel that _.

is what you need and want,,to'do. The journal is YOU--let it say so, but be

honest with yourself.: Write what you.think is important. --Don't worry

too m1.01 about style or correctness. Relax and enjoy your writing experience;

-Yob will be surprised at the results: t .

'
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Getting Down To Writing

4.

Remember, what-is important is to share
ideas, work out y9ur thoughts or
create. The journal is not so muth a
poirit-by-point description of your
daily activities as [row you think and

feel about them. For example, don't
just limit yourself to saying:

"

You see? .-You alreadyknow what you did:
Put the events of your life'in a context-
'of thinking and feeling, evaluate them .

a ;little bit.. Rid the experience change,
you, affectyou in some way-or giye you
a special insight? How do ydu feel
about the situation? What do you
think about it? What effects do'you
predict the experience w411 have tin 'your

°future actions? Learn, from what you

Write. The journal will inform you only
to the degree that you inform it.
Discover -what is interesting to you by
writing it down. Concentrate on your-

oyeactions, your.observations.andyour
judgments aboutwhat's happeningto

.
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example, exparid the

you might think and
sample entry below.

situation sh6Wn on the preceding
feelabout it, and you will have

page, in terms of
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What's Expected

"It is hoped that your-journal will 1)es:wry much "you," inside aria
out. -The followjngrequirements, however, can help give you a

sense of continuity and organization:

/'
Use a specialnotebOok or binder which you keep only for
journal writing and save all your entries. The notebook,will
help you keep everything in one place so you and your correepon-
ddht-can see, what you've written before. .You:should turn in

.

the entire,journal to your correspondent with each new entry:

You areresponsible for your journal.

Don't lose It.
4

Turn in your journal each week.. While your correspondent
has Your journaloOu might find it important to keep notes
to-enter when your journal is returned.,

Remember, your correspondent is another person who is
listening to you'with an open mine. 'Try not to waste
anybOdy's time--most importantly yours--with trivia.

Your journal entnies should cover at least'two full
_pages for each week. Once you become involved with the
process, howeyer, you will probablysgo beyOnd this minimum.

You can expect twokinds of growth to result from writing
regularly in your journal. First, your writing ability will
improve, simply because you will be writing often.

A

Also, your ability to understand your experiences Wjil 'deepen,
both from the rejular'act of .reflecting on and writing about what's
happening to you and from the interaction between you'and your
correspondent. Your correspondent will be reading-your journal in
a serious. Attempt to understand what you mean, not in order to
criticize :or even eva)uate your writing. If your correspondent is

,honestly puzzled, by something you write, 41e ,or she may sometimes
ask you to be more clear in your expression. But the jourRal
should be a sincere dialog4e between two people trying to
understand each other.

-
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If your mind reaches a blank space and you feel there'

is nothing to Write bout,'take a look at the ideas

on the .next few pages...
,

You may find something there that will turn on yourimagination.
If not, make'soMething up. You,can learn a lot about yourself
from the -simple process of trying to put words onto paper. That's

what'creation is all about--taking feelings and thoughts that
might be drifting anywhere and finding something about'them that
pulls. them togethen into something,,you can give shape tg, whether

t's just'words strung out on paper, stories about what's happening
o you ar what you.dream about. If.you put your own time and :

1,e ergy into it, that's creation.
4

IT IS IMPORTANT.THAT YOU DON'T LEAVE YOUR JOURNAL BLANK.

Your mind 'is never empty. Even wben yoa think it is
there are things floating in there doing things to you. A

Ask yourself questions. What's hanging you up? Write

about it. You might find out something new... .'

0
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There are many ways -to.look at yourself, to show feelinO, to react to
the world 'and your experiences. Just because yolo journal will be mostly a

'in words, don)t limit yqur expression to just one, style orform every time
you write. If you haven't experimented with cMfferentforms of writing
before, do it now 'Try writing in the form of a poem, a dialogue in which
you imagine both sides of.a discussion, -a 'pray, a speech,. an iipterview or
a dream.. -Try writing as if .in the past or th-e future. . You may prefer to
write in prose (that's' what you're reading right now) or stream of
consciousness (writingdown exactly what is 'going on in your he and noW
viithout using.regular sentence structure, punctuation, logical s'equerices
and, so fOrth) .

5

..,
#

. . .
Whatever form feels comfortable to you, remember your original purpose of
reflecting on your experiences and clarifying your reactions to thert.
F'or example: . D
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This student is using the journal entry to help her understand .hertemotional
reactions to a changing job si'tuat'ion: -
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If you are not sure' how t6 go about writing, a pOemmicead few, poets
(maybe your correspondent can help.with suggestio60- find gqt a 'feel Tng
for'their 'rhythms and ideas. Then write a poem of ypurown. .

A dialog ye can takeseverdl directions. You can hold a conversation
with another part of yourself that yo6 ain't show to most people, or
you can ,imagine a dialogue' with your correspondent. You may report an
actual conversation you have overheard or, taken part in. Or you can
create two imaginary characters'and..report a conversation. Think of-
what you would most like to -do aft& you finish school.

12
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Imaginaa dialogue betwpen, you as a job applipnt and an interviewer fpr that

job. -Think of the thing you could say that would 6e most likely to get you

hired. Now reverse roles: you're the interviewer--what do.you want in a

prospective employee? Try dolng the dialogue in the form of 'a cartoon or

comic ttrip. Try writing your own play with setting and directions.

Interview someone abOut something you are interested in learning about.

Be sure to have some questions and ideas ready for the person you're

going to be interviewing. It will be mainly your responsibility

to keep tha interview going. 'Of you have trouble taking good

notes, a tape recorder.will be a helpthere.Y

Or you may wantto try to pretend you are something.

,Be that thing and write about how you think and feel.

Nadine you are the see, a caterpillar, a
cigarette,a garbage can, a tree, a marble. Then

describe what you see, hear; feel, do.
....

i
Or just Rt aside a ten - minute

concentrate on the sounds, thoughts,;P
feelings that come into your mind
and write down as much- as you,

On.

See if you can discover
other ,forms - of'expressing

ressing yourself in

writing:ExperiMentt,
And if you run out of
ideas, look.,on the

following
pages.

10
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Ideas

YOUR COMMUNITY PLACE

The Place

L What is pleasing about your
neighborhood?

0 What is dthasteful about it?

a Rebuild your neighborhood so that it
fits your viewof the ideal.

F-1 Describe your responseto your
L-J surroundings at different times of

the day (i.e sunrise, noon, sunset,
night).-:

The People

F-1 What do people in your neighborhood
believe in? What are they prejudiced

about? How do they show these
values?

a

F-1 What _kinds of work do you ,see?
L-J Which can you do? Which do

you like?

71 Interview somelpeople in your
neighborhood. Find out about their
past, present.,and planned future.
Try to describe their lifestyle,'
their &earns. Discuss why you-
think they made the chOices they
did. .

:What'ss, Happening .

F-1 What neighborhood activities,do
you: enjoy?

0 What could you and youf- neighbors
do together to make your community
a better place,tolive?

1q
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Then What...

a-Haye you ever worke/in your community? -What kinds of obs were

you able to:ftple

Do you think more jobs should be available for youth in

community? What:kinds of jobs? ,

y

[1]Describe your view of a perfect job. Where would it be?

would you be doing? How much money would you make? What

of people would your employers be? HOW wouleyou,relate t
,fellow employees?

ur

hat

inds

your

In your opinion, how does what you are learning at school elate

to future employment?' Do'you feel you are being prepared or

getting a job? Are there any suggestions you have which would

make you feel irter:prepared?

r

12 _10

4 f

a

Write a story about a
person who is unhappy
in his or her job.
Try to solve the '-

problem in a realistic.
manner.

How do TV images of
careers and life 'r

compare, to the way
people live in your
community? What kinds
of similarities and
differences do you
see?

Interview one of your!'

parents and a 'neighbor
about the work they
do. Howdo they feel'
about their job? _Howl
would they change
things if they could?



Ideas, Ideas

YOUR SCHOOL PLACE

The.Place
,

Describe how your school looks. How do you think the place
contributeg to your learnirig,experiences? 'How would you change'it
if you could?

The People
?

Describe someone in your school that you care ibout.-

F-1 What kinds of problems do you have in school? How did they get to
be problems? Who could help? How?

What's Happening

'': b. .

F-1 Has some new interest developed for yOu
4
lately? Are you,woxking

L J on any special projects? How do you f6el about them?

EDecribe a recent day in school.. Describe, an ideal day.

Then What._

What's wodfi.knowing? How do you
know? WhS, do you think so?

F-1 DES' be how you-wbuld teach a
LJ class for a week' in- a subject you

choose. Whatactivities would
you plan? Why? .Try choosing one
class you'like and,one that you
don't,

Discuss the value of the subjects
in which you are now enrolled.
How does, the content of these'`
courses relate to your present
and future plans? What would
make it better?

F-1 List your subjects in order of
LJ preference, and discuss why you

ordered them that way..

6
13
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Ideas, Ideas, Ideas

YOUR PERSONAL PLACE

Describe:your SELF from as'MaRrpoinis.of-view as you can.

F-1 Discuss _a response you've had to some recent media experience (TV

II program, newspaper article, music, movie, 'ett.).

r-i Discuss your persorial reiction to a recent rap session you've had,

!---1with (a) friends, (b) parent's, (c)-correspondent, (d) other teachers,

(e) a stranger.

Develop-a thought or idea you have. Anything goes! ,

Q Step:outside yourself and describe YOU as if you were a stranger just

meeting you.
t

14
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El Get into any kind of, emotional

1---Itdsponse you have experienced
(i..e., anger, sadness, happiness,
etc.), and describe it with color
and life.

ri Do you like being alone ?' What do you
most like to do when you are alone?

,F1Di.gcuss your hopes and fears, strengt
1-1 and weaknesses. What relationship

these have, to yourrlife?

El Write ,down a dream or a fantasy; ou've
had recently. Analyze its mea ng

tb you.
' .

El Do you have a bet?. Destribe its
I.I-personality and your r-elati nship with

.it. Put yourself in its p ace and
describe yourself and a d. rn your

'life.
, ,4 .

. El What kind of relationshi with natureII dg you have? If 'you co d speni your time anywhere in the world,
where would you go, and hy? What.woild you 'do once you'got there?

1ri Distills swathing you d'slike Try to decide. what it. is within

----'I yourself tnt makes Iyou feel as you do about it.
Y

El Develop a method for re axing. Give directions so that_your
. IJcorrdspondent can try i , too!

. ,..

- . ...

F1 Write a story in which ou are the hero or heroine. Try to relate °

the story to \future1\p oyment you hope to- experienCe.

Dec A D
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BE

YOURSELF

'16

Writing a Journal

1110
DO MAT

YO)

ALWAYS Do.

RAPPING
WITH

PECT LE

/
SEEING

NEW
THINGS r

DOING
NEW

TliltdeS

/ THINK AbouT
YOURSELF

-AND WHAT

YOU'RE poING

To
REFLECT,

TRANSLATE YOUR

THOUGHTS AND
FEELINGS

INTO WORDS

READ OR LtiTEN
To INNAT-SOUR

coitiESPbt.IDENI
AS TO SAY

TURN JOURNAL u4 TO
, YOUR CORRESPONDENT

\
LIVE

LEAR,t4

`SOME MORE
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The '1976 Presidentical Debates and Patt rns of Political Learning_

Purpose of the Study

The 1976 presidential debates have been haled as the mayor political

communication events'ofthe presidential race. R ortedly, an average of 85

million people watched each Of the three debates w ich took up a total of

fout and a half hours of aii time. Several-media commentators claimed tat

the debates contributed heavily to political learning and voting aecision-making

among those members of the public who had not yet mad a presidential choice.
1

Along with the.media and various pollsters,socia scientists have f011owed
Sh

the debates closely. They have analyzed the effects of the debates on the au-
-

dience,*fOcusing primarily on how the public 'evaluated t e candidates' performances.

They have-also investigated whether viewing the debates p diced attitudinal

changes among viewers, and whetherhe attitudes resultin from, perceptions of

the,debate had any impact on voting intentions. Researcheri hale suggested, for'

example, that the 1976 presidential debates haye had a r ela ively minor impact,'
A

on tht candidate preference and party loyalty of vaters.--It has also ben sug-

gested that the debates did little to change the lience of campaign issues.
3

0

Although many. other fistlings from debate studies are as yei unreported,

one-can already perceive4a number of. similarities between the indings from the

Ford- Carter debates and those from.the Kennedy-Nixon debates., atz and Feldman,

in summarizing various findings presented in a reader about the Kennedy-Nixon

debaies, concluded that the primary effect of the debatil was to reinforce

existing candidate preferelices; there was no significant difference in atti-
-.

-,
'"4 4

tudinal. changeamong Nilwers and non viewers. These tentative conclusions are
i, ; .

,

also-suppofted by the study report d in this paper.
.

/
'4

anWhile these findings are important d of great interest to the public aS-1(
,

.
. 1

we'll as the parties and candidates,. a more fundamental effect `of such a

1 . '

4 ..
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significant political communication e ent -- its impact on political learning

by the public-- has not received much ttention from researchers. As was.cleariy

stated by representatives of the League of Women Voters which arranged the debates,

the major rationale for televised-debate was to help the'public to be better '

informed about the candidates and their sltands on major issues so that the

individual voters could make a sound voti g decision.

Evidence from previous studies demonstrates that public 'awareness of the

candidates' views and.the parties' stands various issues increases'as a re-

split of campaigning. Ben-Zeev and Wh9e1 fou d that 'as the 1960 campaign pro-
.

gressed, there was a decline cn the percenta e of people who said that they-did

/
not knov7"where Kennedy stood On issues:

6
Tre aman and McQuail reported that, re-

gaidless of party preference, awareness of th parties' positions increased as

,a result of the campaign. They also found a slightly positive cola-elation. (r= 0.11)

NO.,
between the number of political programs viewed on television and the increase

°.in knowledge of the policies of the parties dur ng the 1959 elect-ion in Britain.
7

Increased awareness Of the candidates' views w. also, reported as a by-product

8
of the Kennedy-Nixon debates.

In this paper,, the overall effect of the 197 presidential debates on the

public's learning about issues and candidates will be explored in the'CIntextgf'

. ,

general campaign learning. Further, and more importantly,--we have identified

several factors which\are linked to learning and which explain individual dif-
.;

ferences'in the amount of learning from the debates, ObviOusly,.learning is not

a monolithic process. We need to know under what circumstances it is 140.kely to,

occur and what factors produce differential learning. This study seeks to.

contribute to this,important area of kdoWledie.
f

4
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Hypotheses

In the natural communication environment, exposure to mass media messages

is Mostly voluntary and a matter of individual choice This means that exposure to

the first presidential debate on television was a matter of free choice for most

Nembers of the television, audience. This was also true for continuation of ex-

_

posure and reexposure to the same or subsequent debates and to the reports about

the debates in other sources of-informatiOesuch as newspapers, news magazines,
-.

4

a
or radio. If exposure and learning are matters of free choice, then the factors which

led to this choice need to be examined. An obvious assumption is that attention

is given initially and continuouglyto materials which are congruent with or ,

-satisfy priaispositions. 9
Put in another way, those individuals wilt) Chose to

expose themselves frequently to the television debates and/or to reports about

the debates in other media., did so because they,sought certain gratifications

V

from these experiences.

Emphasis on the initiative of the audience brings into central. focus the im-

portance of considering the social-psychological attributes of individual audience

Members, if the effects of the debates in producing political learning are to be

understood. Among many possible attributes of the audience that might be investi-

gated in this regard, we have focused on two predispositional factors--one's

interest in the pre;Identiai race,'and one knowledge or familiarity with the

campaign issues and candidate qualifications and issue stands prior to the debates.

-Interest in the 1976 election campaigh in general, and in the presidential

debates in particular, is considered to reflect a'complex.aggregation of motives

that orient a person to exposing herself/himself to the debates and related re-
/

ports. Further, the degree of interest and attentiveness to political information

is probably due to personal And social fattors which existed, for the most part,

lb 0
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Prior to exposure, to the debates. Since interest and' expOture are apparently

correlated, preexisting interest leads to exposure. Exposure, in turn, may

sustain or strengthen eexisting .interest. Since a Correlational relationship

is involved, care m t be taken in asserting a direction of ausijity between the

10
two. . However,: n tcpis study in wriich a clear time order is established between'

interlst level before the debates and learning from the debates; we can examine
.

the causal effect of interest on exposure to the debates and on the level of

learning from the debates.

The second important aspect of individual predisposition that,is considered
,

.

to have causal.inf,hence on.one's learning froM the debates is one's knowledge
.

.

,
.

.

. .

.and familiarity with the candidates and issues for to the debates. 1r is gen-,

A

era accepted that individuals-differ in their knowledge; patterns and that,

.

even within the same individual, patterns vary in complexity, depending on the
. ,

.

nature of particular_ issues and their salience to the individual,. An ihdividual's '
11

.

perceptual structure is deteitned by previous' learning and allows the individual b

, ,.

to prOcess-and retain information more effecti,vely. Without any preexisting frame-

I'
'work or knowledge regarding the candidates and-issues; the debates and information

regarding the debates would be extremely difficultEto proCess. This "would blaarticu-

larly t e for the'more specific and detailed information about complex issues.

.' ,

The above considerations enable us to predict thatthose who were more in-

4
.terested.in and' better informed about the 'candidates and-issUes and the related

aspects of the 1976,campaign prioi to the debates, were easier to reach and were

It

able to learn more from,the debates-than those whose interest in the election- and

knowledge about candidates'and issues was lower. While de overall, information

level cc:1;3ld have increased-for all members of the'debate audience, the gap between.

the knowledge-ricli*and,knowledge-poor was likely to remain stable, or to grow,

'rather,than diminish in the-wake of the debates. .4

.

A.
1

I
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We were able to examine these questions in depth because we had closely

observed political learnag by, four small panels of voters totalling 164 in-
,

dividbals, over the period of an entire year. This encompasSed all phases of the

1976 presidential campaign, from the'pre-primary daq in January 1976; VIrough

the.primaries, the conventions, the post-sonvention phases, including the debates,

to the election and-the immediate,postelection-period.

Members of the four panels, were selgCtea from a/randomly drats6 sample of.

registered voters in Evanston (2 panels), a suburban community near Chicago,

in metropolitan Indianapolis, Inpana,.and 'in Lebanon, New Hampshire, a small .

New England town. The final sample was drawn to assure abalance of demographic

40
characteristics to represent various levels of interest in politics, availability

of time for news consumption, and attention to print and/or electronic media.

The findings of debate learning presented in this paper are based on the ex-,

periences of 21 members of our panels who were selecte for, especially intensive

analysis. Since Evanston is primarily a:pniversity town, with little industry,'the

?educational leirel runs higher than national averages. The. descriptive datafrow
11;)

the panel as a whole on the extent.dtkinterest/knowledge and learning from the

debates should,be interpreted in light og this fact. Testing of the main hypotheses

and eXaminationof relationships among .variables,however, should not be seriously

. biased by the,higher-than average educational level of our sample.

A comparispn of responses given to debate-relatdd questions by members of

the intensive-study panel.and by members of the other three panels showed'no sig-

nificit
discrepancies in matters such as issued salience, attention to personal

2
qualities of the candidates, or fluctuations in voting plans:

12
The same was true

.

.
..10

. when we compared responses by our panel members with equivplent responSes by
. . 13 '

Gallup and Roper pdll interviewees throughout 1.976. This gives us confidence

that.,our.respondents do not differ significantly in their political lea'rning

havior from general population samples. Intensive_study of their political learning

behaviors should reveal general patterns found commbnly among voters with similar

learning propensities.14,

"

,
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Table 1 presents th backgroUnd Characteristics of the intensive study_

panel.

Table(1): Back round Ch

*
.1. High Interest--High Av

A: e

25

.38

45

74-

75

acteristics of the Intensive Stud

Group

* *
Edu ation

M _College .

M College ,

M College

M Grade Sch..

Occ ation
Research Engineer
Administrator
Academic°
-Lawyrr
Blue Collar

5

Panel *

2, High Inferest-7Low Av Liability Group .

284 F. College

28 F College
30 1 F College
33 M ' College
36 . M College

3. Low Interest--High Availability Group

.C5 M College
F High Sch.

58 F College
65 F High Sch.
78 F High,Sch.

4. Low InterestLow Availability Group

.
\a-

23 M High Sch.
27 M College

A 28 F High Sch.,.

'36 F High Sch;
56 F 3rd Grade

''`62 M College

*Group assignments are based on replies to nine questions which
interest and participation in politics Ad-media use 'patterns
characteristics. The latter two gave cues to the availability
information for particular respondents: Scores we based on a
serf-assessment and objective measures.

Home/Child Care
Corporation Exec.
Job /Home /Child Care

Government Admin.
Editor

Grocery Clerk
Dress Shop Owner
'Homemaker
Bookkeeper
Homemaker

Hospital Clerk
Retail Sales
Insurance Clerk
Nurse
Maid
Plant ,Manager

4

Marital Status ***
Single'
Married
(Married

Married
Married,

Martied
Single
Married
Matried
Married

Single
Married
Widowed
Widowed

/ Widowed

Single
. Single

Single
Married
Widowed-

Married

ascertained
and life style
of mass media
combination of

**The designations.indicate completion of degree requirements.

. *** Occupational needs, and social needs related to marital status, had a strong

impact on.frequencies of political discussion.



. Members of the Eva'ston intensive study panel were perponally interviewed

teii times throughom:t the election year. The interviews, whidh an between one

and two-and-a-half. urs. in length, were 'tape- recorded. Most questions were'openL

4

permit the respondent to formulate the major outlines of

he perceived them.' These broad.questions were then followed

endedc,and designed to

the questions as she

''by more foctiSsed ques ons designed to get commentary from all respondents' in the

same knowledge areas. T elicit as broad a response as possible, probes and follow -up

questions were unlimitO\d'4 Probes routinely askea\for the rgasons which had

.promptedloarticular anSle

The members. of the

year in 'Which they recorde

tensive panel also completed daily, diaries throughout the

nets stories which hid come to their attention from

the mass media or thrqugh rsbnal contacts. They were instructed to ever any

Aews, story which they remem

briefly the main theme,the

Bred at the time set aside for diary compfetion-, noting
.,

urce ,%the length of the story, the reasons for their
. ,

.

. -
. . .

, interest in the story, and the4.x. reaction to it- A minimum of 30 minutes was

% 7\' .

t,
.

to elapse between story exposure anti diary entry to allow normal forgetting processes
v

tooperate. In most instances, :a'Ctual interval was four hours or more. In

additioh, members of, the intensiy

o - an arrayOY twenty to thirty news

rnel were questioned during each interview about

;ries which had been covered by the news-
,

. \

papers and/or television news prograis to which they normally, paid attenfion..
. .

To detect P'ossible sensitizain effects which tight result from the

't.
repeated interviews and diary-keeping, Several checks were run using respondents

,.

, . i " --C , e .. ,

who had not, bee.included in the panels. ,Recall of stories was scored on a

.

1,,.

four point scale, ranging fro1ff 1 fqr "non tb four for "a lot." The latter rating

. , .
,

, ,

was awarded whenever respondents could spontaneously relate three nor -more majot as-
v ,

14
. ,

-- '10

pects of a news story. Comparisons of the 14an recall s!bres showed uo significant

AIR

, -
.

differences between the panel meampers (x =\2.3 points ) and the control group.

11

(x = 2.4 points) based on responses about knowledge of randomly selected specific

recent news stories. (24.05.)..

The reason for the small sam151e,-ofqourSe, is the,desire to investigate

ti!
1'



tlielo kitical learning process intensively, over an extended period of time., The
.

-- -

,

-. intensive naturewof the investigation, which demanded close and prolonged
.

monitor-
. -.

.

,

ing o the information supply olospecifi'0 respondpnts, collecting daily diaries,
, ,

.
-.

, .
..

, .

and r earching life style details of panel members, made it mandatory to limit

.

the n ber of respondents under study. Thereward of this intensive effort-is far 1

1

more 1:Itimate knowledge.ok respondents,thanis ordinarily possible. This knowledge

D

is e sentiAl in putting their verbal responses and.their learning behaviors into

appr priate contexts. s

The key variables of the present study were assessed through -'the following

- item scores:

.INTEREST: The level of interest in the 1976-election , the candidates, and
. ,

,

the issues throughout the pre-debate monthi was measured by the frequency of
.

.
.

.

1 tdon stories in each respondent's,dia*ei. We assumed that incluSion of

Y.------::_)

stories in,a respondent's diaries reflected thlir salience to the respondent at
_ ..

, .
' 1

th= time of writing. Hence, we,believe that the frequency of election stories in4

;

t diaries provides an effective and reliable measure of a respondent's cumu-
,

tive intent, level prior to the Aebates. -

KNOWLEDGE: 'The extent df knowledge and familiarity with the- candidates and(

ssues'prior to the debates was' spored by, the extentof recall of election stories

n response to questions in each of the intericiews,-starting in February, 1976. When

the KNOWLEDGE scores were compared"with the
,

respondents' specific knowledge -'of

candidate gualifications and campaign, issues, as measured after the primaries, these-
...4k

easures correlated with each other significntly. cr=.6S; i<,001).

, ,
e

DEBATE LEARNING: In assessing the respondents' learning from the debates,

.

either through television or hrough other sources, four questrons were asked

.

. shortly, after the second debate and again after the .ast: They, were (1) "How ..

4 . . .
. -

much did you Learn from the debates about Ford/Carter,?" (2)' "How mucJ
, .

" i
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difyou learn from the debates about the candidates'i.ssue stands ?" (37

\ "What specific,things about Ford/Carter did you learn froi the debate?" and

(4) "What'specific.knowledge did you gain-in terms ofeeach candidate's issue

-stands?" The first two items were asked to measure the respondent's self-'

Assessment of her /his, learning from each of the debates. Tge third and fourth

items measured the actual knowledge of the respondent about candidate quali-

fications and issue stands that'had been covered during the debates preceding the

'
interview. The self-assessment measuresiand the objective test of learning,-correlated

by'r=.68 (p., .001) for issue learning and by r =.62 (2.4,001) for candidate learning.

TV EXPOSURE: The extent to which the respondents exposed

each of the live telecasts'of'the presidential 'debates was measure by six

hemsellies to .

e 4 a

%levels --none(1), less than 30 minutes (2), 30-45 minutes (3), 45-60 minutes (4),

.6

61-75 minutes (5). And more thin 75 minutes (6), The sum of the scores for the

three presidential debates.was computed for each respondent's degree,of.exposure

to the presidential debates on televisioll:

"1

-PRIOR ATTITUDE: To-check for a possible relationship between 'one's'atti7

tude towards the two candidates prior to pe debates and the extent of exposure

to, the televised debates, as well as learning from the debates; we examined:4
t

i

:'answers to a series of quegtions poi.ed aft the conventions. Respondents had
.

been asked to use a sevev-Point scale to indicate various degrees of agreement or

disagreement with the 'following fou statements: (1) "Ford /Carter, as Presi-

debt

,

, could be trusted," (2) Ford/Carter has-the kind of personality a President

ought to haye." (3)"Ford/Cartee, aszPresiderit,would reduce unemployment." And

(4) "Ford/Carter, as'President, would make the government run better and make

it more efficient," The respondent's composite score from these four items is
°

used as a measure of her/his attitude toward Ford and Carter prior to the debates.
0

4 , 10
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Finding

, 6-(.14
%

As meWioned earlier, the primary purpose of this study is to explore
.

_ .
r. . .

1

the overall effects of the 1976 presidential debates on political learning ,

and to investigate. the factoys that caused or contributed to the idividual

--'differences in learning from the debates. We have hypothesized two predispOsitional

factor4-, prior interest level , and the level Of familiarityandknowledge regarding

the candidates and issues Which individuals-had already'acquired'before the de-
. ,

, .
, .

bates.-We also investigated the relationships of a few demographic variables --. .

:
-

age, sex, education-- to the level of interest and knowledge and the patterns of

learning from the debate§.

Thi resuNs from the study are reported below under three-headings. These,are

(1) the respondents' overall reactions tothe debates, including attendance pat-

terns and learning reported from the debates; .(2)°the relationship between pte-debate"

interest, and knowledge, and debate learning; and (3)2the effects of age,

sex, 'and education on learning from the debates.
4 '

The Respondents-' Overall Reactions to the Debates
.

r , /

Among our 21 respondents, 6 did not watch any p'ortion.of the first debate.

Seven respondents did not watch any of the second and the third presidential

debates. Two 'respondents skipped all three debates. Only 2 respondents *lad,a

perfect'debate attendance record for the presidential debatesby'Watching all
r

three in freir entirety. Sixteen respondents watched the bulk of-at least one

debate; fodr 'of4hese watched two debates entirely. TheNpri,mary reasons for

skipping the televised encounters were conflicting duties and engagements

at the time of the telecasts. Only two panel member.scrted lack of interest

as the primary- reason for missing the television performance. Howzer,
'C

.

1
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the fact, that other-engagements were allowed to supersede the debates in so many

instances casts some doubts on the strength of our respondents' commitment to
".-

attention to the debate event.'

Most of our respondents, expressed some degree of disappointment about the way

the debates were handled. Primarily they, complained about poor perform4nce by

_4. s

the candidates, too much ttructure and lack of spontandity'in the debate' format,
* ,

.

.

or redundancy of questions raised during the debates' with previously available

information. Unfavorable reactions declined slightly"for the second'and-third

debate. While 17 out of 21 respondents had expressed disapptiltment about the

411.

first debate, only 10 and 7 respectively did so for the second and third debaje.

The reasons for less dissatisfaction may be better perfo'rmance on all scores during
cr

the.later debates or the audience may have become reconciled to the format of

the debates and.to the candidates! performances so that the gap between expectation

andperfottance had closed doWn.,,The tape transcripts support the latter reason.

t

koorresponding pattern was found in the respondents' self - assessment of

4

learning from the debates abopt-key,election issues and .the candidates' positions

on the issues. In the first debate, where expressed dissatisfaction had been high,

none of the respondents reported learning anything.,new. In the " second debate,

however, complaints decrdased and the number reporting no new issuelarning was
.

reduced to 9. in the third'debate, the'number'reporting nd- newlearning-rose to
. ,

_13, but remained Below.the firSt debate non- learning, figure. As mentioned, the closing

-,

of't4e,exp%CtatIon-ierformance gap- explain the continued,, drop in "ciimplaints. 6,
. .

t

.
The total number of specific issues or candidate stands,on issues which were

ment ioned by the respondents was 34 for all three debates, an average o1.6 issues

per, respondent. Measured against-even the most-modest expectations , this is a

"prior learning rate. Our expectations are'b&Sed on the assumption that an'attentive

-

13
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I
citizen, in a presentatkn geared to her/his

sho0d be able to recall at least one out of

many issues were covered repeatedly. A total

three debates. Coding up to three issue mdnti

interest and level of understanding,*

every 100 issue mentions, especially when

of 166iquestions was asked in the

ons for 'each response, 297issue

mentions occurred, covering diverse aspects of 26 issues. Nearly half the issues
.

were mentioned more than 10 times. Yet the f% learning rate , whiCh would .have

meant an average of 3.0 statements-reflecting issue learling, was not achieved.

Learning from the debates about the personal qualities of the candidates was

greater than issue learning. Approximately half of the respondents said that they

learned something about Ford and Carter from each of the three '1ebates. The total

number of specific personal qualities of the two candidates which were e1u-

cidated by the three debates, as judged by our respondents, was almost double ithe

number of specific issues and issue stands that they had learned. k total of

qualities were mentioned , for an average of 3.9 qualities learned by e 611

respondent from the presidential debates. The personal qualities of the candi

1

ates

4

°Which the respondents reported,related totheir.lo6k of sincerity, tension, a xiety,

the way they handled themselves in the debates,..their-articulateness and sim4ar

matters.
x

If'one assumes that the answer to each of the 1676 questionS'in the'presidential

debates provided an opportunity tdevaluate the personal and professional -quaIi-

fications of the candidates, then our respondents had 332 opportunities to judg

tkcandidates along-the dimensions which they had used in previous.judgments. Based,-

on these figures, the rate of learning aboFt qualities stanils.at 1.5 percent. An

extremely modest, expbcation of a 1% learning rate has been met. Any higher ex-'

pectations or hopes , as expressed by people who view the deffocratic.process

optimistically, are disappointed.

1
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We also examined the rerationship between th= total time spent on watching

4the-television debates and learning. Did it really atter whether our respondents

choSe to watch,all or part of the debates? Considerin that the information about
A." 1"...4 \

the debates was also available from other sources, suc as radio, newspapers,

, and news magazines, it conceivably could be inconsequential whether the original

television medium was used. We found that the relative Iength,of.teleVision expo-

r .
.

sure and the overall learning about the candidates and issuessweri positively

,and significantly related. The correlation coefficient letween television watching
A

and issue learning was .60'(ps::001) when , learning was judged from self - assess-

mentsand (-Jac . 05) when measured by specific issues mentioned by the respondents.

The television. exposure was also pdsitively related to the respondents' learning

110about the candidates (r= .53, R(.05) when learning was measured'by self-asessment,

and r=.45(p.405,whe A measured by specific qualities reported. This ;haws clearly

that the length of actual television watching significantly affected o verall

learning from the debates. Whatever public learning did occur from the debates

-- and e have indicated that it was a discernible,.yet modest . amount -- camp

marily from % elevision.

Pre .-Debate' Interest/Knowledge and,Debate Learning
1

The finding that the debate period was a time of increased learning is fbrther

. _

suppoited by analysis of thp,trends-in,the interest level in the months prior to

the debates. Figure 1 depicts the percentage of election-related stories out of
_

. .

the total'number of news ilemi'which the respondent's recorded in their diaries,
. .

plotted.montbly. It demonstrates that the overall interest leve l corresponded

closely with the major events in the campaign process. Overall attention to

election stories increased throughout the primaries and dropped to the original

level after .the - primaries. The attention level rose agai uring the Republican

and Democratic 'conventions, only to pldmmet oncemare after t e conventions.



As the presidential debates approached, the subdded intere of the public in the

election revived and reached its highest peak of the eject on season.In the.ab-

1 0

-6
01

Insert Figure about here .

sence of comparative data from othy years, we cannot assess how much of this rise

must be attributed tOrthe debate`stimulus, and how much reflected the norinal

peaking of' interest in the campaign when the election was near.

'
The respondents' knowledge and fai4l.iarity with the candidates and issues,

as measured by the extent to which they recalledl,election-related;news stories

during interviews, followed the same patterns as Observed in Figure 1. Recall

. ,

of election stories during the debates increased considerably, as it had done during

\ the primaries and the conventions.

'Insert Figure 2 about here

We also found that leafning about issues and candidates was highly correlated.

Those who learned most about issues from the debates, learned most about the can-

didates well. The correlation coefficient between the two aspects of debate

learning was .75. (2. .:..001) when nth variables were measured by specific inform-
.

ation learned, and .58 (11/.001) when measured by the respondents' subjective

assessments. In a similar manner, the learning about the two candidates from the

debates was closely related . Those who learned more about Fora as a person also

learnedmore about Carter. (r= .75, E.L. .001). -No selectivity as observed in

either Ford or Carter supporters in their learning about the twp candidates as

well as in their television exposure and their -learning aboutisues.
,

.
. . .

Insert Table 2 here

it)
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Figure (1): Trends :in Interest in the E1actiori, February through' October 1976
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eight primaries had been completed and 22 were yet to come; by
Interview'4., the primary season Was'two-thirds completed with 11
primariesto-come; by Interview 5,.the primaries were over and the
Democratic Convention was three weeks away. Interviews 6 and 7 "spqn
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-*with the debates. Interview-9 followed the election.-

(Figure (2): Knowledge of Election - Related News Sties During ,1976'4
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TabTe (2): Pearson Correlations between Evaluation of
Candidates and Exposure/Learning from the

Debates

Degree of
Exposure to
TV Debates.

Learningiabout.

Ford (Self -

Assessment)

Evaluation of Ford

-.01

-.04

9.

Evaluation of Carter

-.16

Learning about,.
Ford (# of ,' -.04 , -.04

Qualities)

Learning about,
Carter (Self-- -.29
Assessment)_

Learning about
Carter (# of -.14 . -.09
Qualities)

Learning.about
Issues (Self-' x.09
Assessment)

I

Learning about
ISgues (# of
Issues)
),2

-.07

*SignifiCant at the, e0S level. All other correlation coefficients
are not statistically sighificantat the .10 ieVei.

19
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0

As reported in ale 2, favorable or unfavorable evaluatiOn of the two cal-

didttgs prior to the first debate did not coirelate with the amount of exposure

tothe debates. Furthermoe, no significant relationship was ,observed between

.1

the prior 'evaluation of Ford ori,Carte7- and learning about Ford/Carter after the

?1/4 .

, 4

debates. Learni ng about the candidates from the debates was thus not,affected by

the respondentS'preexis.tin g attitudes towards the candidates. One exception,
. 4

however, ssthe negative relationship between prior attitude toward Ford

and learning about Carter. Those who were more favorable toward FOrd reported

less learning about Carter from the debates. However, this, selflassesiTent was

not outout by our data on actual learning. We therefore conclude thatictual

learning was not influenced by the directionality of attitude toward the'two

candidates before the debates.
ti+

Given the 'overall patterns of learning fromthe debates aria the develop-
,-

f
..

. .

mental trends of public interest and knowledge throagh'the pfe-debate months,

-we then tested the data against our original hykotheses regarding the interrnation-
.

ship between the two predispositicnal factors. -- interest and knowledge-- with

subsequent learning from the debates. Table 3 shows that the leIel of interest

Insert Table 31i'ere'

.

in the election prior to the debates was positively associated with the'extent

to which the respondents watched the debates an television and with the various

/measures leaping about issues and tandidates. A similar and even stronger.

-correlation between prior knowledge and debate learning was found.
"\

1 4

',We can conclude from these results that'learning,from the
$

,preidential debates was influenced- by the'intetest and _

r,

i.

A:
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Table (3): Pearson.Correlations between Prior Interest /Knowledge

and Exposure /Learning from the

Debates

A Prior Interest Prior' KnoWledge
.

..-k

Degree of ..,., .

,

TV. exposure ' ..-
,

.35 .34

1

.

.1, Learning about - "

Issues (Self-. d, ..20 .35 -

. ..Assessment)
.

t 0 .
Learning about 4 **

Issues (# of .:71
56 .iei

.
Zaiues1 k

Learning about . ;t:
*,

, Candidates .
.43.

CSelf-Assessmentl i

.

***
.63*

f
fi

Learning .about At *It*

Candidite .37 . 67 .

(#, of Qualitits)
,'""

7

*Significant at. the .1Q leve.14,

**Significant at the .05 level
*"Significant at the :001 'level

21.
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. knowledge that the respondents already possessed prior to the debates. The effect
. .

of the deba!teli on-rtte respOndentsLaciuisition'lf knowledge were,strouer
13.

among

.y ,
, 4 ..." .

1,:r s

,.. those-who had;Aready displayed a.greater degregrof"interest and knowledge prior
,--

to the debates, than among those who had less interest and kno ledge about the

,

e
:,

e ion. Information transmitted to the public through the televiStd deb4iS

I

:f
einforced.preexisting interest,and knowledge, rather than equalizing the dif-

,

-ferential level of knowledge-among voters. The results clearly indicate that
.7

.04
the process of knowledge acquisitIon is continuous and cuma atiVe phroughout the

\,.....,
.

... ,.

election year, rather than subject to sudden Changes due to spectacular events

. '''

.

uch'as the pAsidential debates.
.4444.

o"

The Effects of Age, Sex, and Education on',Learning.

Having estabiished the relationship betWeen prior interest and knowledge

O

. , 4

on one'handrand learning froth the debates on the:other, we further attempted
4,

.

to,
1

. -

,

rexplore possible elat ships between some demographid.and prediSpositional char-
.

.
....:. ., .

.

.
%

acteristics of the. respondents and their learning froi the debates. Table 4 reports

the correaatipn coefficients between' age, sex, eduCatiOn and prior interest_and

knowledge before the debates and the indicators of learning froAlthe'idebates.
re

1.
4

.
Insert Table 4 here

The table shows that the_ respondent's age and .sex bear no signifigantrelation to

her /his pre - debate interest level and knowledge about the'elvotian. Exofpt.for,a

i .,

barely significant ne tive relationship between advanced age and learn= about

f
,

.. m -

-q. d -

specific issues frot the debates, there is no signrficant inflUenoe on oth indi-

-. AI

cators of learning. E cation, on the _Other hand, issignificantly related to, one's'

knowledge of election stories prior to' the dellates. Education a so influences'#gnific-,
., .,,,,

., \

aptly the extent to,,whidh the respondents- learned about the issues and candidate from

the presidential debates. Education:, although influencing ones knowledge and

C

,.
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.Table (4): Pearson Correlations between SeX, 4e, Education and
Interest/Knowledge/Lea ing from the Debates

Sex Age N Education

PrioreInterest .04

Prior Knowledge -.21

Learning about
Issues (Self- _.01

Assessment')

Learning abaft--

:'ISsues (# of .05

Issues)

.Learning about
s.

Candidates .10

(Self-Assessment)

,Learning about -

Candidates -.08

18
-shit;

-.07

.00

*
-.29

.02-

!..

.03

.0(

---\

-.01

,31

**
.47

.53
***.

. *.

*-

.59

ve

(# og Qualities)

cl

(1)

1

*Significant at the .10 level
**Significant at the .05 level

** *Significant at the 7O1 level

OQ

1

4
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.

\\

learning about issues and candidates beforean after the debates, is not sig-.
\ ...

nificantiy related to one's interest level. As with sex end,Rge, one cannot

predict level of interest in the election and in the debates from the respondent's

lever of education.

Summary and Conclusions

The present paper has demonstrate a few 'empirical bases\frdta which we

can assess the impact of the 1976 presidential debates on political_learning.

ft- First, this study shows that the debates did produce a measurable impact

on audience members.They,stimulated most of our respondents to Watch one or

mor, of the televised encounters and expose themselves tereby to large doses

of election information. .They contributed the )harp rise in level of in-
t 4

terest in the election which occurred early in October. They also led to small

* increases in the audience's knowledge about landidates and issues. These-ef-'

fects occurred for all'theespondents in our panel, regardless of their pre-
. "

. debate attitudeg towards the presidential candidates:

Although the knowledge gains were quite modest, they ihdicate that the

audience was still receptive in the final weeks of the long campaign to learning

more about the candiddtes as well as the issues. Whether learning would have

been greater if the debates had occurred earlier in the campaign, or' if the,

debate format had been different, remains d matter for conjectureon which 7

. , .

the data presented here shed no light. Nonetheless, theSe kindsof questions

ought to receive serious thought-prioxto repeating the 1976 experience in

another presidential election. %
.

1 .

,. Si
tt

Secondly, we found substantial differences in knowledge gain between those
,

..!of high interest and knowledge and those of lesser interest and knowledge during
-.. A

_

1

the pre-debate period. ThOse who already kneW much about_the,election learned more.
. ,

211

.01
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'

Again, these differences were unrelated to the respondents' prior ateitudes

. --'
oward the candidates. The findylgs about knowledge gains answer an intriguing

uestion about learning incentives and their likely consequences. One might

. ..
1

assume that the comparatively uninformed would haye learned.most from the
. *

.

.
,

.debates because they realized that theyNpeeded additional inprmation. Ror them,.
y

.i

tIr debates might constitute a.last chance to catch up on missed information,

I

&

. 'fi

jst in time for the election. Similarly, one might assume that the comparatively
. _

., ai-

411-inforMed might learn little because they might ignore additional election.

lik

0 ,. .

information, believing that they had already learned much and hence were un-

. _ ei

likely to discover many new things to'lqarn during the debates. Contrary to
.. .1 ,--'

.

such a possibility, the present stuAry supported our initial hypothesis that

the learning trends established prioi to thetdebates continued throughout the
1

.
c

.
1 .-

,
.

ibbate period. ..

Thirdly, Ive have shown_that of.the three dembgraphic factors whin we-

examined.-- age, sex, and.educaiion -- only the level of education kitfluenced

. .

politital learning.

,)displayed greater kno'ledge throughout the election year and learned more

pond'ents who had achieved hither educational levels

uraik

from the debates than those with less formal education. Thi differential
. ._

,

. k

capacity for learning, which has been demonStrated by other studies,
. -.

indicates the need to-reconsider the method of dispensing election inforMition.
:

I, ......- 1 cg ,,..01.,
.

' fr. . \. .

Was"the campaign, intluding,,,:the debates, conducted at an intellectual level \
. .

which was beyond the comprehension of much of the electorate.? Did it fall to ,.

: / i
.

stir thl interests of the bUlk of voters? If the answers are affirmati!ve7=
. )4;7.

s

as they appear to be, judging from the,responses of our panel -- then'one-needs

to investigate what,might have been done to change at least these deterrentsw
a



- -24 --
.46

to learning.
16 It seems particularly important to find ways to assist the:less

well-educated and the less well-informed in understanding ,the54ndidates and the

major election'issues.sA recent study may point thiWay. It findings indicate-

thitt simple formats of news presentation, such as those which'preVail in-or-..

',:ciinary'television newscasts, can serve as "knowledge levelers" between people

of va us educational,leVels:,
4,1g';.

The Mditethavage and sex did not make any difference'in;interest, learning,

and knowledge levelerris counter to prevalent popular nations that there are age-

1
'04.

k

' N.
. .

linkeokdifferences in political learning at both ends of the age spectrum , and

that political knowledge levels differ substantially among Ten and women. However,

A.

thefinding is in accord with recent studies which indicatethat sex Old aging

18

differelus tend tp-dis ar when one controls for education. ancp sour 'Study

did not-include young voters between the ages of 18 and 2*.the lower interest

and learning rates which one-might have predicted for this group, did not come

, into play.
.

Fourthly,' we havedemonstrated that theseffeets of spectacular political events,

such as the debates, on political learning , cannot be studied adequately if the

occurrence is viewed in isolation. Debates, cOnventions,,primaries, and similar

highly publidized and dramatic occurrences are part of an information process

which is cumulative throughout the Year. They add to the previously disseminated

fund of information about Candidates and.issues. The contribution which they can
r

make depends on the richness or poierty.of previously disseminated information.

_Likewise, the polit1 learning that occurred during the debates was part

of a continuous proCess. How much and what typt of-information a given individual

4 .,

could learn depended very muth on,the natUre of pre-debate learning. One could

not measure he extent of knowledge gains from the debates without ettablishing

rI

. 2 t) .



.4

.

the level of pre-debate learning as the point'of departure.,Nor could one judge

'whether the debates were a major learning event, or just a small ripple in the

sea of learning, without comparing debate learning with learning from other

major events, such AS the conventions or the primaries.

Lastly, a comment about the basic nature'of our study seems in order. We

s, have examined the relation of a variety of factors to political, learning. Many

of vurfindings require further tesingcwith larger samples. However, since

examination of these factors has involved intensive study of responderits over

a prolonged time span, it'could not have been accomplished if large samples had

been uted initially. Hence this study demonstrates the utility of the small,

intensive sample approach for pilot-testing of major hypotheses concerning

political learning.

,

a
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Footnotes
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1.The following 'sources were monitored for pre-and post-debate coverage: early
evening network news on ABC, CBS, NBC; local news on CBS and Ni3C; press coverage
in the New York Times, Philadelphia Inquirer, Boston Globe, Bangor Daily News, '
Chicago Tribute, Cleveland Plain Dealer, Detroit Free Press, Topeka Daily Capital,
Houston Chronicle, Miami Herald, Raleigh News & Observer, Atlanta Constitution,
Los Angeles Times, Seattle Daily Times, Denver Post, Salt Lake City Tribune, Chi-
cago Daily Defender, National Observer, Wall Street Journal, and Washington PCit:-
Two representative articles , illustrating the point made in the text, are a
Chicago Tribune editorial and news story on September 25th by Jim Squires, titled
"Debate prize: One third of voters still undecided;" and a New York Times story
of October 7th by R.W. Apple, Jr., titled "Caiter, focusing on Ford record, gains
among independents in poll."

7

' 2. William R. Canttair, Michael A. Colella, and Alan D. Monroe, "The.Great Debates
of 1976: A Quasi-Experimenta Analysis of Audience Effects," Paper presented
at the annual meeting of the Midwest Association for Public Opinion Research, 1976.

Jack Dennis and Steven H. Chaffee, "Impact of the Debates Upon Partisan ,
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'ed., Indianapolis: Indiana University Press, forthcoming ; Paul R. Magner and
Leroy N. Rieselbach; "The Presidential Debates in the 1976 Campaign; A Panel

Study," Midwest Political Science Association Paper; 1977.

3.Lee Becker, David Weaver; Doris Graber, and Maxwell McCombs,
1
"Influence of the

Debates on Public Agendas.". In Great Debates, 1976, op. cit., forthcoming.

4. Elihu Katz and Jacob J. Feldman, "The Debates in the Light of Research: A Sur-
vey of Surve9's in Sidney Kraus, ed., The Great Debates: Background, Perspective,
Effects. Glouster, Mass: Peter Smith, 1968, pp. 173-223.

5. These purposes were`ere Stated in the moderators' remarks , preceding each debate.
They can be found in debate texts, reprinted in the New York Times and other
papers , quoting Edwin N&Jman for the first debate, Pauline Frederick for the
second debate, and Barbara Walters for the third debate. °

6. Saul Ben-Zeev and Irving R. White, "Effects and Implications," in Sidney Kraus,
ed., The Great Debates: Background, Perspective,-Effects. Glouster, Mass: Peter
Smith, 1968, pp. 331-337.

l.Joseph Trenaman and Dellis McQuail, "The Effects of Television and Other Media,"
in Joseph Trenaman and Denis McQuail, Television and the Political Image. London:
Methuen, 1961, pp. 182-206.

8. Katz and Feldman, cited in note 4. Similar findings for 1976 are discussed by

Arthur H. Miller and-Michael MacKuen, "Who Saw What,and Why: The 1976 Debates,"
American Association for Public Opinio6 Research Paper, 1977; and Lee B. Becker,
Idowu A. Sobowale, Robin E. Cobbey, and Chaim H. Eyal,'"Effectsof the 1976 De-
bates on Voter's Understanding of the Candidates and Issues," Communications
Research Center, Syracuse University, 1977.-
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9. Walter Weiss,"Effects of the Mass Media of Commun cation,",in Gardner Lindzey
and Elliot'Aronson, eds.,The Handbook of Social Psychology, 2nd ed.,
Readipg, Mass: Addison-Wesley Publishing Co., 1969, pp. 77-195.

10.Ibid, pi 155.
,

11. W. Crockett, "Cognitive Complexity andImpression Formation," in B.A.,MaNer,
ed.,Progress in Experimental Personality Research. New York: Academic Press,
1965, Vol. 1, p. 53.

12. See for instance the'data cited in Becker, Weaver, Graber, and McCombs, cited
in note 3, above. BesIdes the authors pf this paper, major collaborators this
study were Maxwell Mcrombs and Lee Becker and associates, Syracuse University,
and David Weaver ,and associate, IndianaUniverSity.

13. See, for example, the candidate preference polls and "Most Important Prob-
lem " polls-in the Gallup Opinion Index starting with No. 126 in January,
19'0 and extending throughout the calendar year. Also seesthe Roper polls
on election knowledge published in the New York Times, as well as the CBS-
Times polls. Examples are polls published on June 3rd and 4th under the.
heading "Poll Finds Voters Unsure about Candidates' Positions" and "Poll
Finds Public Hazy on Candidates: For most polls, there was no significant
difference between the distribution of responses of our panel members and
those of 'ion respondents.

14. The argument that generalizable findings about human behavior can be made
on the basis of,intensive study of small numbers of individuals has been
made persuasively by many scholars.' Examples are Steven R. Brown, "Intensive

Analysis in-Political Research," Political Methodology, Vol. 1, 1974, pp.
1-25; Fred M. Kerlinger, "Q-Methodology in Behavioral Research," in Steven
R. Brown and, Garry D. Brenner, eds., Science, Psychology, COmmunication.
New York: Teacher's College Press, 1974 pp..3-38; Kenneth Keniston, Young
Radicals. New York: Harcourt,-Brace and Wbrld, 1968, passim;Robert E. Lane,
Political Ideologyf-Why the American Common Man 'Believes What He Does. New
York: The Free Press, 1962, pp. .1-11; and Karl Lamb, As Orange Goes: Twelve
California FaMilies and the Future of American Politics. New York: W.W. Norton,

1975; pp. vii-xiii,

15. Philip J. Tichenor, George Donohue, and Clarice Wien-, "Mass Media and Differential
Growth in Knowledge,,;' Public Opinion Quarterly, Vol. 34, 1970,pp. 151-170. Also

see §erena Wade and Wilbur Schramm, "The Mass Media as Sources of Public Affairs,

Science, and Health Knowledge,!' Public Opinion Quarterly, Vol. 33, 1969,

pp. 197-209. \
, .

16. No claims are made that these are the' sole factors which explain small learning

il

g ins:ns.-In fact, the low salience of politics in- comparison with other concerns,
bnstrated in Our data on debate watching, may make the effects ofchanges in
ing and format negligible.Nonetheless, such changes deserve attention.
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